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Sociological Research on Higher Education in Canada 1970<1980:
A Ruviow of Some Nain Themes in the English language Literature

In a paper published in 1973, American sociclogist lu;cbn Clark notes

. that’ it was not until the 1960's tb-t one can discern a u.riouc gociology

. of ‘higher eciucatibn ip the sanise of :ub-ﬂoid wvith a steady flow of
! ta;o training, punue it for a

number o‘;" years and accept a profmm& abo.l (Clark, 1973: 5). Clark's

reached tha pcint in Canada where the lod.io.logy of higher education can be

called "serious”, at least in the manner in whif he defines the sub-field's

status south of tho border. The sociology of ucation, the pr;:ader sub~

tield which concentrates ‘Xtu;on the applic;uo ;/ ;octological approaches
to the study of elementary, ucondar‘y, and higher education, was itself a
pretty fragile enterprise in this ooun'éry until tho early 1970°'s; and even
now most of those Anglo-Canadian sociologists who are'interested in
oducati;z tend to focus upon research in the elementary and :scond}uy

~ schools. Consequently, *sociologists of higher education® are rather rare
&ird: in English Canada. One finds them scattered here and there in
university departments of sociology, of 'education and in higher oducation
researcl. ::nita. Nowever, none to my knowledge bave attained ryputa:tions
for continuous research in the sub-field which would match those of

Burton Clark and Nartin Trow in the United States and A.Hv Halsey in

”

Britain.

. According to Clark, the major focus of the sociology of higher
education 1in the United States has rested on the study of inequality in

education beyond the high school, particularly the search for the sources

vy n
. B
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of inequality in social c;us, race, ethnicity and sex (op. cit.: 3). The
same pattern of study is‘avident herc., and explains why a large proportion
of this p:aper 1s devoted to the theme ot: inequality and higher education.
Beyond this i .. concern, the American literature has tended to focus upon
the effects of college years on the character, belief and thought of
students; upon the study of organizations of higher education, and upon

higher education as a profession. However, whilst I have overviewed some of .

’ the English Canadian soeciclogical literature in these areas of study also,

it proved to be rather ~di£ficu1t bere -~ given a paucity of relevant

research material -- to do much more than point the ways in which sociological

- research might well proceed from this point on. Up to the present, the

gtudy of inequality and higher education appears to have dominated the
interests of most of those. Anglophone sociologists who are interested ia

d
the post-secondary fleld.

Before turning t3 my actual review, I shbu.ld make 1t explicit that I
interd to concentrate Lpon Canadian sociciogical studies in higher
education which are based either upon national data or upon raesearch
carried out within the prat:iominantly Anélopmne provinces.l I am aware,
of cdurse, that a colleag;ze from Quebac 1s presenting ‘a paper covering

sociological literature on higher education in that province; and aware .

\'n-

also that there have been, and probably are still, some differences in

the ressarch interests and theoretical p&rsmctives of those sociélogisf:s

' who pave studied education in Quebec and in other provinces and reqions of

the country. For example, in 1976, the ilbertan sociologist B.Y. Card
noted that there was apparently far less interest 'in the sociology of
education amougn‘t soclologists and anthropologists ir Bnglish Canada than
in Quebec: an observation which he lupporta& by’evidence drawn from the

1970 D.irectory'af Sociologists and Anthropologlists in Carada (Connor and

o
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Curtis, 1970) which showed that whilst 1 1n 7 Quebec soclologists and
anthropologists listed the sociology of 2§u¢atioé as a specialization, the
equivalent proporcions were 1:19 in Ontario, 1:17 in the West and 1:71 in
the Atlantic provinces (Card, 1976: 16-17). A somewhat more receit

survey (Decore, 1977) based upon the 1973 Directory shows a considerable

sociologists and anthropologists listing the sociology of education as

-a specialization -- the same ratio as in Quebec. However, it 1s my

improvement in the proportions in English Canada with about 1 in & .
!
impression that'ouebec sociolobists,‘}urtlg perhaps because of the

relatively close 1n§erli£kage between education and political ideclogy in |
the province but also because of’thé sense of an almost Grganic inter-

connection between educational change and profound socﬁLl change elsewhere

in the society which characterized Quebec durihg the "Quiet Revolution",

are more likely than those in .English Canada to give attention in their

studies to the relationship of>education to 'la societé globale': to the

whole society of which the educational system is a part. I would suspect

also that they tend to play a somewhat more influential role than their

- ., 2
counterparts elsewhere in the process of educational policy-making.

Final;y, 29 a textual footnote, I should add that I have not hesitated
to include under the rubric of soclology those relevdnt studies which have
been carried cut by scholars who wculd describe themselves as being 1in
"educational administration”, "institutional research” or whatever.
Despite Bu-ton Clark's definition of a "serious" sociology of higher
education, an attempt to restrict this roview only to a consideration of
thosé English .language studies which were carried out by professionally-
trained sociologists -- whether or not they carry an instituticnally
applged "higher education" speciality. label -~ would have the effect of

excluding quite a substantial part of the already limited research

L4
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literature. On the other hand, however, since I have acted #s "a one man
band” in preparing the review, I am certain that there are studies and
research hemes which I have gither overlooked or given scant attentdion.
4 couple of the neglected research themes are indeed mentloned 1n the

*

conclusicns to this paper.

-

I. Inequality %H!gh&r gducationJ

a) Sociological Perspectives on Change in Higher Education

There are apnumber of theoretical approéébes adopted, or preferred,
by soclologists who study educational systems, but the two approaches
which are the most relevant to an analysis of the intsrlinkages>between :
higher educatior and inequality are entitled "functionglism" and *conflict
theoiy". It is a general featﬁ:e-of functional.st theory to viaw society
as consisting of a relatively stable and persistcnt structure of elcments
in which each element {for“example, the educational system) has functlons,
i.¢. contributes to the maintenance of the society as & whole. Given this
characteristic, it is not surpr{ging that functionallist writers have tended
to concentrate upon the task of describing the pé;ceived functions of the
educational system in the soclety, and have usually considered major
educdtional ch;nge -~ as in the case of the post-war expansion of the
Canadian post-secondary systems =-- as occurring in response to the reguire- \\
ments of the polity and the economy for more highly educated citlzens and
workers. Conflict theord, on the other hand, tends to lay emphasis not
upon soclal integrationﬁ cohesion and skared no:;S {a characteristic of
the functionalist approach) but rather upon such features of social life
as conflict, coercion and the strucgle for scarc. resources. Jn its

major orlentation, which is neo-Marxist, the mailn thread of argument is

that the role of education in captalist soclety; 1s to assist in the

{

Jr—
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intergenerational reproduction of the'bbcial division of labour associated ¢
with the capitalist economy. Thus, from this perspective, the expansion

of post-secondary education is percelved &8 having Leen less a rcesponse

to the needs of polity and economy than as ; means whereby a "dominant"”

or capitalist class created the illusion of an increasingly open sociaty

for all soclal strata without actually seriously disturbing prevailing

soclal inequalities in access to higher learning.

A number of Canzdian sociologists (for example, Lockhart 1975, Pike
1380) have analysed the theoretical props wh}ch supperted the expansion
of pos?-secondgrg education between the late 1950'3 and the early 1970's.
One major theme of the 1960's amongst economists interested in educaticn
was that the expansion of higher education was desirable because¢ it consti-

tuted an investment in "human capital”. In essence, human capital theory

e
[

was based upon the belief that, beyond a certain stage of ecopomic develop-
ment, further economic growth depended mainly upon technological innovation;
and, in turn technological innovation, was seen to be a product of hi§h19
skilled and qualified "brain power". Put simply,‘increased numbers of
educated people were linked to increased productivity, and thls support
providud by economic theory for post-secondary expansion was also to be

; seeé at the level of family unit and indivldual, in the encouragement
whichAit gave to Canadian parents and thelr children to invest more time
and monuy in ed;cation. Most of them did s¢ because such an investment

was assumod to pay substantial dividends in the form of better occupations
and higher incomes. Thé message of "investmant in sclf” was, 1n fact, an
integral part of human capital-productivity theory, and well-attuned to

the traditional North Américan ideclogy of the "open socicty" with 1ts

wide oppbrtunitias for upward social mobility. Indeeé, the liberal nction

of equality of educational vpportunity with its belief that all young
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people should be provided with an opportunity commensurate with their
abilities irrespective of thelr origins, locality, sex and race was
attractivé to‘human capital theorists éot gimply on moral grounds, but
because the failure to climinate those barriers to educational achiuvviment
which arise from the inequalities of the wider social environment can be

scen as an inefficient utilizaticn of human resources: and hence as 1

possible barrier to the potential growth of G.N.P.
%
The merging 2f econcmic theory and liberal doctrine during the post-

secondary expansion found support from sociolbgical functionalists who
wera, at the time, daminant in American and English Canadian departments
of sociology. Since many functionalist writers believe that social
stratification ~- that 1is, differences in income, power and prestige
betweesn differcnt social groups in the society -- has a function of
attracting the most ambiticus and talented persons to thg best-paid,
most prestigious occupational positions, they could certainly svpport an
economic doctrine (human capital) which in alliance with & moral concept
(cquality of educational opportunity), appeared co offer tho prospect of
an increasingly good fit between top jobs and top talents. Taken all
together, therufore, these sets of theoretical perspectives exerted an
almost irresistible pressure for educational expansion and refcrm. By
hindsight, we know now that many of these prevailing arguments were
flawed: that lnvestment in human cepital does not guarantee higher
national p;dductivity; that the economic returns to individual "‘nvaestmcr t
in self” can fail; that ultimately many young people (or, more
specificailg, many young me,) could decide that threec or four years
spent in higher education did nét compensate adequataly for earnings
foregone. However, 1in the positive balance, the current stage of

"mass" post-secondary education means that in many provinces, almost
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one~-balf of the young adult population have recuived some measure of

exposure to education beyond the high school lavgl.

b) Socio-Economic Status and Post;Secondagy Participation

The advent cf mass post-secondary education has tended tg,be
associated with the notion of its democratization: namely, éhat the
universities and col.eges have been opened to substantially greatcr
numbers of young people from most, or all, soclal strata in the society.
This notion is most probably correct, but it offers a view of growing
access to post-gseccndary education which is not likely to satisfy the
analytic=lly-minded sociologyist (uspecially if he or she is inclined to
a conflict perspective), because there still remains a crucial question: N
namely, was the expansion of pcst-secondary facilities acccmpanied by any
significant reductions in'those major differentials in socizl class and
regional opportunities in access to these facilities.which certainly
charactserized Canadian education during the 1950's ?sée Porter, 1965,
Chapter ssim). This was one of the central questions which I
attem 1?_38/;n§¥f£/f; my report on access to undergraduite education

which I wrote for the A.U.C.C. in 1970 (Pike, 1970). ”he conclusicn

e e e

which I came to at that time, albeit on the basis of limited evidence,

was tha; there was no indication that the un;verszty expansion had been
. - ——— ———‘—“\v’_‘_ﬁ_

accompanied by more than a uull incraase in the participation rates of
0 . _\//—_——/\"—- -
students of lower class origins relative tc the participation of students
. T T N — ——
——— .
from the more privileged classes. Subsequent research by Canadian

e T e T T
soclologlists such as Edward Harvey (1977-, 1977b) tends to be supportive

of this conclusion, although there are clearly some substantial methc-
dclogical difficulties in comparing the social ‘characteristics of

university populations over time. In other wastern countries, as
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American soclologlist Christopher Hurn has recently shown (1978, Chapter 4,
passim), the picture would appear to be gensrally similar:” fcr exampla,
in Britain, France and thu Unifed States, there is evidence that lower
class youth have increascd thelr chances of completinq high school and
going on to some kind of post-s?condary education at a somowhat ¢reater
rate than children from more priviiczed backyrounds, but -- to take the
American case -- a relacively higher proportion of the lower class
students who now enter that ;ountty's post-secondary sSystem a,;pear to be
dastined for the junior or community colleges whareas the state univer-
sitles, and the prestigious private institutions, continuc to draw frcm
preduominant.y middle and upper middle class populations (Hurn: 98). In
any event, as Hurn notes, in Nestaern European societ}es "thare are hugc
diffc}ences in the proportion of children from different soclal origins
who are successful 1n galning admission to selective sacondary schools
and to institutions of higher education. And, while we do not have
strictly comparable evidence from the United States, many studies of

school attaimment in this country demonstrate that such a generalization

dces not apply to Europe alone" (op. cit.: 94-35) .

The abovae observations are, of course, very general in nature, but
they do take account of those North American differences in the patterns
of academic and soclal selection which distinguish ﬁetween admission to
universities on the one hand, and colleges of epplied arts‘aﬁd technology
on the other. Thus, in English Cunada, there has been an accumulation of
rescarch evidence frcm many provinces during the past fow years which
indicates quite clearly that students who aenter cémmunitg colleges
stralght from high school are not only likely to have samewhat lowcr
levels cf educational attainment and academic standing than students who

enter university, but they a11so tend to be attracted more evenly from a




- of community ccllages in/both\Cahada and the U.S... has been interpretod

relatively broad social cross section of the population, while universities

draw relatively heavily from middle and upper-middle class homes. (See,

notably, Denniscn, 1975; Anisef, 1981; Russell, 1977-78). This evidence

indicates, therefore, that the growth of the non-university post-sccondary

Sector has ptovided new higher educational opportunities to substantial

nunhers of students of lower soclo-eccnomic status who would prodbably not

otherwise have gone heyond high school. However, since the sector does

tend tq/Sé\Xess acadamically prestigious than the universitles, attracts

somewhat 1axder broportions of lower class yo;th (and, as we shall ses,

women)} «nd 18, in same measure, prebaring students fcr levels of the i -

/ : R
occug&tional hierarchy somewhat less prestigious than those occupational

leééls'traditidnally open to &pgréé holders, the establishmunt and growth

by some ralical sociologlsts as providing just one mors mechanism for 4
ensuring thc intergenerational transmission of ineque ity and for mceting

the evolving demands of the capitalist labour market (see Schechter, 1977

for Capada and Bow'ss and Gintis, 1976, for the U.S.A.). This view is

largely a matter of ideological preference, although much of the .
sociological literature on patterns of access to higher learning dJocs

emphasize the need to avold "trapping” high school students in academic

programmes which might not enable them to qualify for university admission. -

Be this as it may, it is appropriate at this point to summarize some .
cf the main general observations on the relationship between sociqQ-
economic status and access tc post-secondary education in Canada {Quebec
includgd in this case) by reference to the data contained in Table 1.

This Table shows the educational level of the fathers of those full-post-

gecondary students who responded to the nation-wide Post-Secondary Survey K;:::\§§\

carried out by the fedural government in 1974-75.
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Tahle 1
Educational Attainment of Pathers
of
Full-Time Post-Secondary Students: Canada, 1974-75

(4)
Bducational
Attainment of
Fathers'’ the 45 to 64
Educational (1) (2) (3) Male Population
Attalnment Terminal Transfer Undergraduate (1975)
elementary 31.9 23.9 19.8 37 .4
Some High School 29.0 21.7 23.8 25.3
Completed High Schocl 14.5 14.9 15,1 13.5
Total Elementary and
Secondary 75.4 6C.5 58.7 76.2
Post-Secondary Non-~
University 13.0 15.3 12.5%5 12.7*
Some University ._-— 3.8 7.0 7.1 3.6
University chfoe(s) 7.7 , 17.2 | 21.7 7.6
Total post-Sec/éndary 24.6 39.5 41.3 23.9
PN
Grand Total 100.0 100.0 100.0 100.0
Numbers 93,195 59,437 189,275 2,113,003

*
This percentage includes males with "other education or training” not
necessarily of post-secondary 8tanding.

o

SOURCES: Department of the Secretary of State, Post-Secondary Student Survey
1974-75, Ottawa, 1976; and M. von Zur-Muahlen, The Educational Background of
o Parents of Post-Secondary Students in Canada, Statistics Canada, Finance

Statistics Branch, 1978 (unpublished). The level of educational attendance of
the 45- "4 male population in 1975 is based upon the Statistics Canada Labour

rorce S. 'vey of 1975.
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The Table .noeds some interpretation. The fuil-time studenrs respond-
ing to the P.S.S5.S. have been divided into three categories: commnity
college terminal students (1.s. those whose courses terminate at community
college level); commity college transfer stud.s s (l.e. those whose
orurses lead on to m'zive:sity studies); end university undergraduate
students. The educational levels attained by thc fathers of students in
sach of these categories is taken to constitute a reasonable indication
of overall moclo-economic status, and hence are cowpared with the
educational levels attained by mer. aged 45 to~64 years in the general
populacion in 1975 (column 4). The comparison reveals gquite clea.ly that
both community collegs tu;sfer students and undergraduate students are
between two and three times as likely to be drawn frow the upper socio-
aconomic strata (that 1s, where the father has some university education
or a university degr e) as their numbers in the total population would
appear to warrant. On the otb~r hand, students whose fathers had only an
elementary educ ')on fand who are likely to be lower status in origin) are
substantially underrepresented among both transfer and undergraduate
groups. However, in contra:: to the evidence of the continued social
s 'octivi 1 of university-related stwdies, it is interesting to note rhat
comnunity college stulents in terminal programmes appear tc be reasonably

represantative of all s»cio-econcmic ca*wgorias in the Canadian

oopulation.

Of course, ore iimitation of the data in this Table 18 that it
excludes part-time post-secondary students, and evidence both from the
P .5.5.5. and my own research on the Ontario part-time undergraduate
population (Pike, 1978) suggest that a relatively substantial proportion
of the increasing n;mbezs of older students who enrolled in part-time

wiiversity studies during the 1960's and early 1970's were of lower and
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1~ er middle-class origins. Anothe: limitation, though less obvious, is

that it takes no account of other major patt2rns of inequality in access

to higher learning which, in some measure, cut across the influence of N
social class factors. As a recently publishked longitudinal Ontario study
suggests, one of the most important of these patterns is the persistence

of the hoary, old inequality between city and countryside (Anisef, 1530).

In this survey which commenced in 1973 and for six ysars followed the
carvers of a substantial sample of students,;enrolled in Grade 12 in that'
year, the researchers found that the proportiéns of the sample who

obtained scme post-secondary educational experience was 74 per cent for

those living in a "big city", 67 per cent in "large cities" and "smaller
citNss" and 52 per cent of those living in "towns and ruial arcas" (op. cit.:
110). Part of the reason for this urban:rural differenégal in post-
secondary access could, as the ressarchers note, be explained by the fact
that young people from the rural areas of Ontario were more-li{elg to bu

of lower socio-economic status than those from the cities. Howaver, therc

was a "douvie hardship" for rural students, for not only were they morg

likely to come from ar ‘nically disadvantaged family, but the desired
post-secendary edusativia, if it were to be obtained, more frequently
required a move away from homz, thereby involving an extra @xpense not

require. of rost urban-origin Students.

c) Social Background, Higher Education and Occupational Selection

The concluding observations above 3uggest & need to search for the ,
causes of social and regional inequalities in access to higher ! arning.
However, this 1s a theme of which we will delay until a later stage of
the paper. 4 prior task is to move beyond the evfdence of statistical

correlations between socio-economic grcups and chances of admission to

a post-secondary institution in order to review some of the conclusions

1
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of thosa sociological studies which have attempted to igsolate the impact
of specific variables assoclated with selectien in educational systems:
for example, the‘impact of scholastic aptitude and the typc of high
school programme in which the student 1s earolled. Furthermors, it is
clearly important not to take for granted that a high positive correlation
between social class backgtouﬁ% and chances of access to higher learning
indicatcs . as many neo-Marxian writers would suggest, that ths class

i stipcture simply ‘sclf-recruits' from one generation to the next: that is,
differences butwoun various socio-economic grdups in chances of going to
university and‘coliege mear: equivalent differenres, througq educational

Y
attainment, of reaching given levels in the occupational structure, and

k%
hence the class structurs, of the soclety. One must, therefore, give
some attention to the relationship between social background, level of

educational attalnment and occupational choice.

_— Ten years ago, the Canadian English-language literature on the above
topics was very thin., I would not claim that we have yect rvached the stagu
where we can be completcly satisfied with what has bsen achicved in the
interim, but cortalnly we do know much mcre now about the complex nature
of the processus of =cademic and social selection which occur within
educational systems and, to a lesser axtent, about the linkage between
socio-economic Status, oducational attainment and occupctional structurc.
However, with the exception of Raymond Breton's monumentcl national study

(rescarched during the 1960's but published in i972) on Social and Academic

Factors in the Carecr Decisions of Canadian Ycuth, one limiting feature

of much of the relevant research 1s that 1t is Ountarlo-based and hence
reflects the particular edu.ational characteristics of that province
{¢.g. the continued existence of Grade 13 and the binary system of post=-

secondary education). Thus, one can point to the major study of the hopes «
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and expectations for education ».d work of abovt 9,000 Ontario high school

students, and 7,000 of their parants, which qu carried out by Marion Porter,

tha late John Porter and sernard Bliszhen in the early 1970's and subscquently

published under the title of Docs Money Natter? (revised edition, 1979).

Then there is the previous-menticned national sthdg of Paul Anisef and

colleagues, which‘under the title Is the Die Cast? provides an almost

unigue longitudinal analysis of the progress of a cohcrt of Ontario Grade 12
studunts right through post-secondary education and into the wockforce.
Other relevant research would irclude John Buttrick's report to the Ontario

Economic Council on Who Goes to University from Toronto? (1977), and

Oswald Hall and Richard Carlton's study, also published by the O.E.C.,

on Basic Skills at Schocl and Work (1977). This concentraticn of relevant

research in Ontario is, 1In goodiy part, a reflection of the concentration
of a large proyortion of the Anglophone sociological community in the
province, and alsc in some degree of the willingness of various Ontario
goéernment bodies to fund soc{o;ogical regearch related to education and‘

career choice. But vhilst ther. have beaen some studies of a similar

nature alsewhere -~ for axample, the survey of the post-secondary plans,

asplrations and profile characteristics of some 2,200 Grade 12 students -
in Manitoba carried out bu C. Neil Russell, et. al. (1577-78) -- there

would clearly bﬁ much to bo gained schoiastically 1f detailled studies

2 la Porter and Anisef, which might allow for comparisons with the con-

» clusions of the various Ontario studies, were to be carried out e.sewhere

in English Canada. Currcntly, there 18 some dangzr in simply extrapolating

from the Ontario res;arch to cover social and academic processaes of

selection, choice and attitude formation which may exist 1n other provinces

and regions (e.g. the Atlantic provinces with their relatively low per

capital incowes, etrong rural traditions and limited employment opportunities).
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> “After this lengthy introductory statement, I turn now tC a brief cver=
view of some of the major research conclusions of thase and other studics.
The overview is made in .he form of a series of numbered sections, and
attempts to trace the major sccial and intellectual factors influencing
seluction, cholce and attitude formatign at various stages of tho

educational system and entry to the workforce.

«

1. s we have swen, the concept of "equality of ogaESEional
opportunity” points tu an ideal state of society (probéﬁz;vgfffﬁﬂ{;ablu)
in which ascribed chagacteristics such as soc}al class crigins, racc «r
gendsr play ro part in influencing educational cpportunitius and chcices.
Presumably thsn, if such a2 "meritocratic state”™ wore to be achieved, only
native intclligence, scholastic aptitude and innate motivation would detel =
mine an individual’s level of educational attainment. Cugrently, however,
whilst mental .bi..ty and school performance du certainly sday an lwpertont
rart in influencing educational choices at the high school and p.st-
sceundary admission stages, thc available evidence suggests that asciribed
factors -- notably, family background -- play a part wiich is not much
less impcrtant. For example, the Porter study found that, altnough there
w2s a tendchcy fur the most mentally able students 21so to be alsc drawn
disyroporti.nately from uppcr class homes (1.e. where the parents are

well-cducoted profussionals with relatively high incomes), there were 1

absolute numbers many more young people in the top third of mental ability

whe were lower clcss in origins than were to be found amonyst the upper
c1955u5.4 Yet, among the Grade 1.1 high mental ability students covered in
*he survey, 82 per cent of those of higher socio-economic status expacted
to continue to Grade 13 (and thunce, in most cases on to university) whalst
only 59 per cent of the lowsr class students in the same ability range

expected to gef that far (for most of the _sst, thc choice was Immediatc

iv
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employment or entry to a C.A.A.T.). This percentage —- 59 per cent --
contrasts vividly with the 73 per cent of the low merial ability, high
SES students who expected to stay in school until after Grade 15. The
finding of relatively low educational expectations amongst intelligent,
low-class youth, is underlined by John Buttrick's conclusion that about
one-half of Metro Toronto's academically talented youngsters do not

actually reach Grade 13, and that most of the academically apt students

who do not reach this level come from poor families (Buttrick: ¢ and 95) .

2. Porter et. al. assume that hii% mental ability students have the
capacity for university werk althcugh they may not have the necassary gradcs
to be admitted, and Fbeg may r-ot b particularly Interested in learming (cp.
cit.: 64). There is, therefore, something of ‘a slip twixt cup and lip'
between mental ability test scores and actual educational performance and
intetests:' and indecd we know, from the Porter study that one very goud
reascn why substantial numbers of bright lower-class youth did not cxpect
to remain in school until after Grade 13 was that they had already enrolled
in on¢ of the four year academic, commercial or technical high school
srogrammes which lead either on to employment or to further educaticn at
a C.A.A.T. (but not, like the five year programme, immediately on tc a
university). The cholce of Specific progrzmmes of stu®v by high schocl
studuents 1s'cettainly linked to their levels of mental ability -- for
examplc, in the Porter study, the proportions of students:of high mental
ability who were enrolled in the four year programmes ranged from just
4 per cent of those of high S£S down to 23 per cent of those of low SES,
but amongst students of low mental ability, the propcrticon for the two
SES categorlies were 28 per cent ard 62 per cent respoctively -- but, as
this same example shows, SES is also very important in determining

S

programme choice (gp. cit.: 74). Similar findings, based -on national
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data, wers obtained by Breton (1970; 24).

Since mental ability is linked to cholce of programme of study, it
fcllcws,that the so-called “"academic ftratification system”" cf the high
school (that 1is, 1ts various academic\brogrammes and éfacks) has, as one
of its functions, the establishment of some kind of balarce between menta.
ability and educaticnal ambition; thzt ls, the brighter students tend to
enter programmas of study which, because cof theirA}inkage to university
admission, cncourage high educational ambition and achlevement, and the
less bright students tend tc aenter employment‘or community college-linked
pr;;raanws which muy lead them tc accept more modest educational goals.
However, because the academic stratification system Of the high school 1s
318G, 1n some measure, a social stratification systam, this function of the
"regulation of ambition" may welil extend co dampening down the educaticnal
aspirdtions cf tiose bright tower class students who tend, in relctively
large ;umbers, te enrel in programmes which do not qualify taem fur univer-
sity admission. This point is made strongly by Porter et. al. whe refer
to the impacc,of the academic stratification system of the high schoul on
lower class Ontario youth as "disastrous” because it appears gb dampen
considerably their educatipnal ambitions (op. cit.: 74). Not unrelated,
Anisef et. al. point to the fact that, in Ontario, students living in
small towns and rural areas are far more likely than those living in
large towns and cities to choose technical and commercial over academic
high school streams (a factor which may help to explain their low univer-
sity -articipation) whilst females are more likely than males tc enter

academic and commercial streams, but are negligibly represented in

technical programmes (op. cit.: 59).

3. Whilst there is abundant evidence of a linkage bectween Soc10-

economic status, choice of type of hi,h school programme and decisions

1y

R A
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pertaining to post-secondary edvcation_({.e. whether to go on to university
or collage and, if so, which type of post-secondary institution), there IS
aiso some evidence that the impact of socio-economic status is attenuated
once the student actually enters a post-secondary inst{tution. For example,
in Pascal and Kancwitch's roview of studies of st;dent withdrawals from
Canadian universities, the conclusions of the limited research carried-odii’
on the relationship between socio-economic background and student withdrawal
are ambiguousS to say the least, but -- iIf anything -- they suggest thac
;tudents from low income areas may be luss likely to withdraw than those
from higher income areas (1979: 27). More concretely, the Anisef stuay
indicates that the status level of first and subsequent occupations obtaincd
by the rcspondents in their Ontario sample (status, that is, as determined
by such factors as income and occupational prestige) was largely determined
by the post-secondary credentials achieved. Thus, in the author's words,
"we showad that hign socio~econon;; status faciiitates univergity attendance .
However, once university graduation has been achieved, whether an individuszl
has @ higher or lower SES background is of little further conseguence:
university graduat®s in general tend to obtain high-status and well-paying
occupations" (op. cit.: 226).

The indication that, in Ontario at least, students' socio~g¢conomic

‘origins no longer have much direct impact on educational and occupational

»
“

. opportunities once post-secondary education is actually underway, raises
some interesting guestions about the nature of the linkages between
higher education ;nd social stratification in English Canada. First of
all, one might well wonder whether the sane attenuation of the Impact of
socio-economic status would be found in provinces wh.~h admit students to
university from Grade 11 or Grade 12, because Grade 13 in Ontario acts as
in additional academic barrier to university education: that is, one
which presumably will be surmounted only by those lower~class stuldents

Q
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who have sufficlent ability and motivation tc have overcome the limitaticns
imposed by é;uir sucial origins. Secondly, even if it'weru to be found that
thae Ontario conclusions are not paralleled in all otier previnces, it 1s
st1ll probable that the relatively acadeamically selective nadturc of univer-
sity educaticn in this country (compared, for example, with thc wide ran,e
of public and private degrev-granting lnstitutions in the U.S. catering to
1 wide range of ability levels) does not allow so easily for thc 1Intrusidcn
of ;ocio—ecénomic influences into academic performancé at the univaersity
level. More specifically, when & university or college maintains an 'open
door' or liberal admissions policy and specifically attumpts tO Ciater ==
as some Ame-ican institutions hawve done -~ to the academic needs of lowcr
class, minority group youth with limited academic credentials, the impact
of socio-econcmic origins on &cademic performance and ultimately upon

-

occupational vpportuynities, is likely to be quite apparent.
Y

Third, and related to the above comments, there is no clear evidcence
in English Canada of a clearly defined institutional prestige hierarchy of
Canadian universities which is linked to class structure of the wider
society. Thus, it is generally recognized that the private and expensive
American Ivy League institutions draw a high proportion of their students
frcm wealthy homes, and that attendance at these Institutions constitutes
a rymbol of prestige (and a sourte of useful contacts) which helps to
maintain, ard strengthen, the class position of their graduates. Again,
some nrestigious state universities such as Michigan and é;}kelay, are
high above the bulk of state "mass” institutions in terms of resources
and esteem (sce Mayes, 1977). In Canada, given the ess;ntiallg public

nature of the universities and tle predominantly regional and provincial

character of their clienteles, an equivalent national hierarchy hzs not

-

} .
developed. However, one does recognize that in a province with a sub-
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stantial number of universities (e.g. Ontario), some are generally regarded
by students -nd faculty as having a more substaritial academic reputation

than others.

Finally, and notwithstanding the foregolng observations, it is very
likely that in Canada, as is the case in other western countries, the
decision to enter particular programmes and faculties within 2 university
is linked to socio-economic background: for example, medical students tend
to bu recruited from well-off professional familigs (not least because ther.
is .a substantial measure of self-recruitment &o the medical profession), and
students in cducational faculties have tended to traditionally to comc fror
somewhat lcss well-cff homes. It follows, therefore, that the existence of
3 "social stratification" system within the university may well be link.d to
recruitment into professional and manag:-rial occupations which, although 21l
genvrally classified as 'high status', do actually differ considerably in
terms of income and prestige. This is a topic which is worth exploring
further. So also is thc nature of the interlinkages which have bwen shown
to‘exist between attendance at one of a number of exclusive fee=-prying
private schools, graduation from one of a small number of oldur Canadian
universitics -- notably, McGill and the University of Torcnto -«.and ultimatc
membershiy in one of Canada's major elite groups (see notably, Clement,

1975) .

¢. Whilst the influence of Socio-econcmic status appears to be
attenuated at the posteseccndary level, the infi.encc of gender 1is
apparent at all stages of the educationcl system and alsc in the spher.
of occupaticnal choice. For example, as already noted, girls tend to
be found in academic and commercial high school programmes but rarely in
technical programmes. Again, amongst ths respondents to the Statistics

L
Canada Survey of Graduates in 1976 (a survey whjc’ excluded Quebec), about
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twice as many wcmen as men graduated with onc or tw-year college diplomas

whilst, on the other side of the coin, at the master's degree level,

female recipleants were outnumbered by mules 2 to 1, and at the doctoral

level the ratio was 5:1 (Devercaux and Rechnitzer, 1980). Finally, whilst

the numbers of women and men who had receiveu bachelor's or first pro-

fessional degrees was nearly equal -- an indication oi the substantially

increased participation of women in undargraduate study during the past

twc decades -- women college and university graduates tended to be employed

in a relatively narrow range of occupations (notably, the health fiecld,

teaching and clerical work) and earned, oa average, about 15 per cent less

than males in the same occupational field who had the same level of

educaticn and were in full-time employment (op. cit., passim). In revicwling

similar income-differentials data derived from the Highly Qualified Manpower

Survey of 1973, Bill Ahamad et. al. suggested that these differentials may

be duc to any, or all, of three sets of factors: interruption of women's

careers for family reasons, the likelihood that, in a few occupational

fields -- though not generally =-- women may work shorter hours than men,

109). They did not,

5

and finally employer discrimination (op. cit.:

however, analyse the discrete impact of these factors in.ang detail.

i
d) Scecizl Causes and Sociologists' Reactions

The foregoing emphasis upon inequalities in educational 2and

sccupational opportunitics might strike some readc<rs as mispliced. Aftor

211, instead cf emphasising the fact that the otfspring of well-educatud,

professional parents have a disproportionately high participation in

university educaticn, I c..uld have noted that, acccrding tc Table 1, abcut

20 ror cent of full~-time undergraduate students come from families Wherc

Similarly, rather

the father has obtained oniy an elementary edvcation.

S
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than pointing to the relatively low educaticon~l expectations of many bright
lowur class children, I might have stressed that about 35 per cent of the
mentally able, lowsr class Grace 12 students in the Porter et. al. survey
expected to go on to university after completing high school studics
(korter: 69). Wby then have I not placed my- emphasis on the extent to
which there is opportunity for intergenerational social mobility th-cugh
the cducational system in English Canada? The reason lies in the fact that

the traditional ideology of North America, supported quite stron;ly by
mcny functionalist writers, has always emphasfsed the theme of an "cpen
society” . whereas recent sociological research in the field Hés been at
pains to demcnstrate that English Canadian society is far from being a
meritocracy open without stint tc the most talentad. The die is not
Entitely’cu;t for lower class children, or fur women, but it is evidaent
that ascribed facturs do stronzly influence patterns of motivation and
cducaticnal and occupational chcices (see Anisef: j63). More cuncretely,
since cur scciety still pays homage to the concept of wquality of
educotional cpportunity, it is of some impcrtance tc seek to undcrstand

the nature -~f the social faetors which act as barriers to the higher

oducation of many talented young peorle.

To pursuc this issue of sccial causation, I shéuld mention that a
number _f Anglcphone sociologists have undertaken research intoathe ciuges
of s-cial clrss differences in eduacational motivation and behaviour. in
particular, much attention has been given to the formation of education:zl
aspiraticns 1ind sociologists such as Trevor Williams (1972) znd
3id Gilbert (1977) have explored the ccmplex interrelaticnships which
crist between young people's aspirations, their social oriyins and such

viriable as scholastic achievement, sclf-concept of ability and pr.gyramac

of study.5 Similarly, Roymond Breton's nation-wide survey of the career
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op. cit.) demonstrates that, even when mental

decisions of Canadian youth (

ability rank is controlled, lower status Anglophonc students tend to

consider themselves less intelligent than those from more advantaged

families, and have a weaker sense of personal control over their futurcs

{Breton, op. cit.:

significant -- when lower status students

anxiety about the future, this attitud

about planning to complete high school than is the case with higher status

students who feel the same way about the future (Breton: i47-148). It is

probable, therefore, that parental pressures and expectations function t.

keep higher status students in the school system, even though they may not

have very positive views of their future prospects, whereas such _ressSurcs

and expectations are less likely to be present in the lower class home.

.

In the view of many sociologists, the types of educational attitudes

outlined above are deeply embedded in the class structure of a socially

and economically unequal society. Hence, since these attitudes are not

likely to be amenable to gignificant changv througn traditional poclici-

of educational reform, it follows that tiac achievement of greater wquality

of educational opportunity must rost less on further educational refcorms

than on attempts to achieve a greater measurc of equality in the wider

society of which the aducational system is a part {or grcater "oquality

of condition” as it is gometimes referred to). Indced, an extreme

position held by scmec nco-Marxists is that most educational reforms are

placebos offered by the capitalist class In order to prevent the risc of

social discontent -- and hence such rceforms are deemed uscvless (or worse) ,

since the only real golution to educational inequality 1s seen t< lic in

m in favour of a mMOre egalitarian social ordar.

i
H

the overthrow of capitalis

g
v

143-144). Moreover -- and I find this to be particularly
do have an attitude of fatalism and

e appears to make them far lcss certain
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However, a less extreme position is that educational reforms should proceed,
provided that it is recognized that the pursuit of great:r equality of
educational opportunity is made much more difficult by the existence of
substantial 1nequality of condition and provided also that (since thecre is
little evidence that the expansion of secondary and Dost-secondary oppor-
tunities during the past twenty years has significantly reduced the unequal
distributisn of matcrial resources or the proportion of poor Jeople in
Canadian socicty), it is understood that greater equality of cducational

opyortunity cannot be viewed as & general solﬁtion to the proklems of the

- socially disadvantaged.

As - textual footnote to the above observations, I should mentiorn
that the late John Forter, to whom sociology in this countij owes SO much,
came to @ Fcneral acceptance of this less cextreme position over the course
of twenty years of tusegnﬂédevoted mainly to exploring various aspCts of
inequality in Canadian socicty. Thus, although his carlier educational

writings tended to fit rather well into the gencral 'human capital-

functionalist' perspactives of thé period, the book Does Money Matter?
(first publishcd in 1973) makes clear that Porter and his colleagucs had
come to bolicve thet equality in education could not be truly achicved
without moving tuward a more equal society, onc which they felt would have
to be brought about through greatly reduced income differcntials or a much
o citiT 157 At the se e i, howiver
more progressive income tax (op. cit.: 1 ). t the same time, however,
- — /Nx/\x/\\_/,—-\__/—\/\
since 1t ig one of the m:jor themes of the book that the substantial gay
butwoen the educational aspirations of lower class Onterio youth and their
lower, and presumably more realistic, expectations were partly to be
explained by the existence of financial barriers which prevented tholr

access to university, the authors offered a series of suggestions fcr

,olicy reform, including the founding of the Ontario Student Alid Programme
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more firmly upon the principlss of accessibility, equaiity and viability
(op. cit.: 155). More recently though, ‘in two lectures which he delivered
at York Unive-sity in 1977, and which were devotad to the theme of

.
*Bducation, Equality and the Just Society”, Porter ended by concluding that
"so far educational reforms of the twentieth cuntury have failed in their
task of promoting equality of either condition or opportunity...” (Porter,
1979: 278-279): a hard conclusion for a scholar who had devoted so nuch
previous effort to formulating liberal proposals for educational change.
His reassessment of his own earlier position Qas, nonethedess, fairly_ty.ical

of thc¢ declining optimism displayed amongst sociologists for what used to

be calieu "the promise of educational reform".

e) Suggestions for Further Research on Stratification anc Higher Education

As‘I have alrgadg mentioned, there is a general need for the repli-
cation in other provinces and regions of the mejor studies on sccio-
wconomic status amu educational opportunities already carvied out in
Ontario. Howev 'r, some other fruitful areas for resFarch boch in Ontario
and elsewherc would include fi 'st, the study of socic-economic background,

gender and patterns of programme choice within institutions of higher

learning, and the study of alternative modes cf post-secondary education
with particular reference to the roles of community colleges both as
channels for the facilitation cf inter-generctionol sccial mobility and

as agencics for tie strengthcning and legitimation of existing €lass
barriers. Ayain, the evidence from :he Anisef study on rural-urban .
differences in edu.ational opportunity, laads me to suggest that more
attention shculd be given to the pait which "feeder colleges" and distance
learning institutinns such as the Open Learning Institute of British

~olumbie (which now draws the greater part of its students from outside
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the Vancouver area) may play in facilitating access to higher learning

for rural youth and adults.

In addition to the above suggestions for reswvarch in the field,
therc are three other areas ripe for investigation which mignt b aprro-

priately menticned at this point: =-

First of all, the last decade has scen a substuntial relative decline
1n the willingness of gevernments to fund post=-secondary educaticn: &
retreat from the “"God cf Human Capital® which was sc important in the
stimulation of post-seccndary expansion during the 1960's. Very often,
however, wher ?Ueriég\ﬁbwmt these financial cutbacks, provincicl jovern-
ment spokesmen cla‘m that the public is no lonjer prepared to gyrant st
secondary education a plac. of high priority amongst s?ending alternatives:
indeed, that the public has lcst some faith in the value of hicher learning.
The rrcblem 1s, of course, that statements of this kind are difficult tco
confirm or refute because political scientists and sociologists have not
paid very much attention (and should certainly cay more) t. the nature and
formation of public attitudes towards post-sccondary €Aycation in English
Canad-:. A nctable exception tu this neglect is, nowever, the study
cirried out by Andrew Hughes for the Atlantic Institute of Educaticn (1979)
vhich surveyed the attitudes toward post-secondary education of 1,163 2dult
Haz‘clmers.6 Fo. examprle, this survey reveals that most people in the
Maritime regin have a generally favourable attitude towards nost~sec.ondary
oducation, a clear noticn of which areas cf study within high.r education
ire "more im; ~rtant” or "less impcrtant" in their eyes, and would nct wish
te see public expenditure reduced at any oducatic.ial level. On the other s
hand, in the pricrity of government fundi..: of sclected social programmes,

th2 public ranked post-sec.ndary education below public schooling, health

re
o
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and medical carc and job creation programmes, and on a par with rcegional
development and consumer protection (92;'£££;: 34). Of course, since
these Maritimers' priorities must reflect, in some measure, the sar.icular
economic circumstances of the Atlantic region, it would be intercsting to
see whether similar surveys carried out, say, in Alberta or British

Columbia would reveal the same kinds of attitude structure.

Secondly, as I noted earlier, there is nuw evidence that numbers cf
youny; men have decided that the decline in the economic returns to
university education do not compensate adequaéelg for three or four years
cf carnings foregone. MNore spacifically, based on the 18-21 age crcup,
the participeticn rate of males in full-time undergraduate education
declined from 21.3 per ceat to 19.0 per cent betweoen 1973-74 and 1978-79,
whilst the rate for women rose from 14.2 per coent to 16.0 per cent. At
the non-university, post-secondary level, participation rctes for males
were the same in 1978-79 as five years previously (12.8 per cent based
on 18-21 ace -roup), but the rate for women again roso, from 11.5 per coent
tc 13.7 per cent (Statistics Canada, 1380, Table °'- The main Iimplication
of these percentages is, I would suggest, that nunbers of ycuny men whoe
weuld probably have gome on to universit if they had graduated from high
scho-l during the ortimistic days of the 1960's no longer dc so. Howev.r,

© a jociolagist, I am bcund to wonder whether these "stay outs" have :
,articular scciaily ascriptive and intellectual characteristics: f.r
vxample, does a perceived decline in the economic returns to university
edd‘:tiun tend to be particularly discouraging to able Young men from
lower income families? I know of nc Canadian suciological research which
has scught t. find the answers t. this kind of question, but clearly such
research would be valuable. The evidence from the United States where it

has recently becn sestimated that between 1971 and 1976 about 250,000 males
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were "lost" to the universities and colleges, shows a drop in the high
college pariicipation rates of white males from affluent families, and

a larger drop in the already smaller participation rates of white males

from families of moderate means (Geiger, 1980).

Finally, since the top. 8 closely related to tn. themes of social
stratification and power (as well as to sociological research in the field
of formal organizations), I should point to the very limited English
language rescarch on the social characteristics and attituydes of thosu
individuals who form the Boards of Trustees a;d Boards of Govcrnors of our
post-secondary institutions. I am aware, of course; of A.S. Konrad's studu
of community college trustees in Alberta, British Columbia and selected
Quebec institutions (1977) which shows them to be overwhelmingly male,
professional, financially wefii;ff‘and usually membors of the political
party which is in px er provincilally. Also, in a 1974 survey of the Boards
of Governors of eight Ontario tniversities, J. Barkans and Norene Puro
found that about 40 per cent or these governors were members of thc
Canadian economic ¢lite, holding directorships in large Canadian conmpanics
(1978). These rescarch findings give radical sociologists the kind of
ammunition that they think 1is Aeeded to "prove" that Canadian higher
education, big businass and politics are all in th: same ideological bed
together. Howcver, although there is some evidence that trusteos of the
public and private v-~iversities in the United States are not only over-
whelmingly white, protestant and late middle-agoed but also highly conser-
vative in their attitudes to such matters as the scrcening of campus
speakers and the rights of faculty to public bargaining (sec Simon, 1980},
we neca far more thorough and detailed Canadian research on the nature of

our “"governing academic elites” before we can judge whether or not these

governors are the most eppropriate persons to make major decirions of tae 13/'

=
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which w.l1 enable universities and colleges to adapt swiftly to the rapidly

changing social environment of which they form a part.

II. The Study of Higher Bducational Organizations

a) Formal Organizational Research

In contrast to the English language sociological research on highcr
education and social stratification, the sociological study of educational
organizations, including universities and colleges, has hardly begun in
thic country. Indeed, in the arsa of formal organizations -- namely, tne
study of b#reaucracg, control systems, authofitg structures and goals in

English Canadian institutions of higher education -- the kind of rescarch

which gives some attention to Sociological theory <nd concepts is negligible

In guantity. One notable oasis in this desert is the organizational ovor-
view by Canadian sociologists Edward harveg and Jos. Lennards, of wh~t
they call "The Jniversity in Crisis* (1973). Another is thc study of

S. Dasgupta, et. al. on campus and community attitudes toward the Univer=
sity of Prince Edward Island and its goals (1975). Finally, mention
should be made of the doctoral th;sis by Alberta sociclogist R.S. Pannu
which focusscs upon a case study of institutional change in university

governance with spucial reference to faculty participation and conflict

»

in the early organizational dovel. ment of the University of Lethbridge
(1973) . Pannu's major theoretical thrust, also utilised 1n & morec

general framcwork by James Hartmann (1974, 1977), is based upon the
argument that attempts to understand institutional change in the univer-
sity s.tting should concentrate less on problems of efficient goal attain-
ment, technical rationality and organizational survival and pore upon
struggles for power of various competing groups cf administrators,

faculty ﬁambers and students. In the light of the internccine faculty

Ls

struggles which appear to have accompanied the creation of the Universit;




30

3y

of Lethbiidge (and_;hich Pannu outlinas in substantiel dctail), I am not

really surprisod that his dissertation has, 8o far, remained unpublished!

»

In Martmann's view( therv are two major contending models cf univ.r-
sity wrganiz~tion: the epistgmologf@al and the politicel (1974, ggssim).
The former wiphosizes the pursuiy of truth and knowledgue and tends to
appaar in the idealistic preamﬁzes of univcersity five-ysar developmernt
plans.7 The latter reflects the presance of conflict and 2oz struggles,
end is far more commcnly the mcdel used by sociclogists such as Pannu.
Thesc two models cannot. Hartmann belleves, bé reconciled because Ehug
are, in a s.ase, "alternate languages, elither one of whici 15 a.propricte
to some situations but inapprcpriate to others” (op. cit.: 7). However,
in a subsequent paper (1977), he focusses centrally upon change and .
conflict in the university, and notes that there are many forces at work
1n instituticns of higher learning which contribute to the generation
.f conflict. Amongst these forces are, first, those associated with
student protest; secondly, those associated with tensions which/iif in
the ccntrast betwecn the demands of professional personncl for ind;viduul
autoncmy and academic freedom, un the ¢ne hand, and the need for crgani-
zational efficiency, contfol a.J accountability, on thc other; third,
departmental andqfaculty disputes about the distribution of scarcc
rasources. This latter type of conflict is one which is likely tu be
associated with contemporary low growth rates in higher education linked
to increased financial constraints. Indeed, the fcllowing twe comments,

* cne drawn from a paper by the eminent American sociolegist Martin Trow I
which looks zt the implication of low growth rates for higher education, '
and the cther from a paper by J. NcCallum Vickers who, from the standpoint
>f a C.A.U.T. official, looks at the changing roles of professnrs and

university administrators in this country, illustrate well thc cenflicts
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and tensions which may emerge from the battle for scarce resources:
*... the studies of reference group behaviour in many arcas of
li{e show that QAsense of relative deprivatioé can be a sharp
source of discontent. The sluwly dawning realization that one's
university, one's department is not going to make the first
division, will not have the resources or the Students or the
encouragement from public authorities to become another "worlid
class” institution, can lead to a sense of frustration and

resentnent” (Trow, 1976: 389).

 —

And again:
"I'n enncrete tarms, the potential and real value conflicts arc
ev:dent. For me, the bcst example was a discussioy concerning
the curteilment of programmes which werc "academically sound"
and "central to any university wo}thg of the nams" but which
were "understudented® or low on the FTE (full-time eguivalent)
index ... Thesc are conflicts of values and lic betwecn two scts
of operating rulcs concerning how decisions ought to be madc .
The conf'icts between what has been called cconamic rationality,
on th: othsr hand, and the wisdom of rational discussion which
does not .nd until consensus is achieved, on the other, are

frequent” (McCallum Vickers, 1979: 73).

Admittedly, there 1s somcthing of the traditicnal faculty-
administrator tension in McCallum Vicker's example, but it isvaident
that discussina about the curtallment of programmes is only likely to
arisc when institutional budgets become tight. By the samc token, of

course. 2 declining institutional budget tends to be associated with a

docline in the real incom. of the professoriate and, in turn, with the

(e
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growth of faculty collcctive bargal ing. The acc sptancc of collective
bargaining by many professors may, besides monstary concorns, demonstratu
the professoriate's growing "... fveling of powerlessness, the perception

that Senates were being reduced to symbolic and often manipulated legiti-

*
mizers and the belief that professors must retain & real rolc in institu-

tional decision-making" (McCallum Vickers, QE;.Eif;f 75): but here again,
collective bargaining is linked to power-seeking and conflict within the
university and college and tends to create uneasincss amongst those
academics, who doubt its compatibility with the values of academic frcedom

and individuzl autonomy (see Scarfe and Sheffield, 1977).

It is hopefu’ j fairly .vident from the above brief rcvicw that I
would tend. to emphasize the importanc:c of initicting sociological rescarch
whicA focusscs upon institutional change and organizational conflict In
English Canadian higher education, with particular consideration being
given to thosc potentizls for conflict (although also Iindeed for
cooperation) which has arisen as a result of the relative "hard tirncs”
which have befallen on universities and colleges during the past decade.

In the United States, this issue has -- as we have Seen -- engiged the

intercst of sociologists of the cilibre¢ of Martin Trow. Also, one can

point to the carlier major study by J. Victor Baldridgjye, Power and Conflict

in_the University: Rescarch in the Sociology of Complex Organizations

(i970). However, lest it should be believed that my vivew of organizational
research in the Canadian university and college is totzlly dominated by

the scciological "blinkers" of power, confrontation, and conflict, lct me
further draw attention to the important overview of decisivc issucs In
higher educction which, based upon national studies of tne higher
.ducational system of twelve countries including Canada, w:s published by

the International Counci! for Educational Development in 1978 (Clark Kerr,

:)‘
s
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et. al., 1978). This volume, &lthough much of it is not explicitly
sociologiczl, focusses upon suca themes as co-ordination, i1nnovaticn and
floxibility witiin higher educational systems and organizations: and,
therefore, acts as a useful counter-balance to the r;ther duminant conflict

perspective.

IIT. Student Attitudes, Values and Behaviour

Burton Clark’s overview of the sociology of higher education in thc
Un: ted Statcs (op. cit., 1973) provides a use{ul shorthand account cf
some of the major American studics on student attitudes, values and
behaviocur which had been carried out during the previous couple of ducades .
At the timc he was writing, the waves of articles and books dealing witn
the campus unrest of;;he 19690's were just beginning to sub?éde. Howaver,
whilst many of thesc students protest studies were, as Clark nctes, "lony
cn ide~logy and short on reseazrch” (92;_515;; 6), there were cother
studies bascd cn a more solid research foundation which attempted to lo~A
closely at campus life in itsvnon~violent, and non-militant, manifestations;
and notably at types of undergraduate sub-culturus ~nd students’ cricntaticn
towards meking the academic grade. Amongst the mcst important of thcsec
latter studies, one may point tc the study by Hcoward Becker and others of
student attitudes toward academic work and achievement at tnc Univuersity Tt
Kansas (1968), and the scries of essays on th. social psychol:@gy of hicher
>ducation «dited by Kenacth Feldman (1972). Acrcss the Atlantic, Jcan

’

Abbcte's monumental study Of the influence of sccial class factors on the
fiumily life, social relations and attitudes of students ot three British
universitics was published in 1971. It was probably nut coincid-ntal, cf
ccurs., that so many cf these solid sociological studies werc undcrtaken

during the period of university expansion and student unrest: at a timg,

that is, when professcrs and administrators as wc]l as research investigators

G -
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became interested, for quite partial reasons, to ascertain "how students
tick”.

One gains tha impression that the past few years of slow growth in
higher education, coupled perhaps with the reduction of protest on
campuses in western nations, has led to some parallel reduction 1n
research interest in student attitudes and ishaviour. However, thnis
impression does not have much relevance to roci1ological rescearch in
this field in English Canada for the very guod reason that, as '1s tke cas>
with sociological research into the organizat;on of high.r education,

even the post-secandary expansion of the 1960's stimulated no Substanti:l
flow of research on Canadian campus life or student &tcitudes. In 1973,
for example, Edward KHarvey and Jos Lennards devoted the largc ﬁart of 2
reviow ossay on “"The University as an Age .t of Attitude Change" to
commenting upon relevant American studies on the effectiveness of the
university as a teacher of liberal-arts values. Since corresponding
studies in this country could not (and cannut) be found, the authors
offsred some general observations on the reasons why the conclusions of
the U.S. research might not be applicable to Ontario; and also numerous
suggestions for appropriate lines of study on student and faculty
attitudes in the provincial universities (Harvey and Lennards, 1773,
passim). £xd to say, their suggestions for research do not appear to

have been yet taken up by fellow sociologists, but their observations

on some differences between American and COntario universities were

rather similar to those made earlier in thig paper. Thus, they notud

that Ontario universities lacked the wide spread of institutional prestidc
differences which influence thc recruitmert. pattern; of both farulty zxnd

students in American higher education (and hence which led to wide

v-riations in the collective attitudes of students in

different institutional




ERIC

Aruitoxt provided by Eic:

35

settinge). Similarly, the province does not contain the range of speciolized,
singie-purpose orghnizations which charscterize unaversity education south

of thu border (e.g. liberel-arts colleges, junior colleges, profussional

schools), but rather has focussed upon the establishment and maintenance

of multi-purpcse inslitutions (op. cit.: 42-43).

From tr. foregeing obscrvoticn, the reader might be led to belicve
that studi.s on campus life and student attitudes in Anglc-Canad: arc
tabulz ras:. Well, 2lmost -~ but not quite. There are, fortunately, =
small number of doctoral theses and institutichal studics whick throw
some liyht upcn the acadenic as, ;5 of student lifz and, to 2 lcsser
extent, upon student social participation. Perhaps the most valuable of
these 1s che doctcral thesis of Gordon P. Meyers which explored student
strategies for 2daptation in the academic sphere at the University .f
Calgary (Undversity of Torcntc, Ph.D., 1979). Meyers based his participant
sbservaticn and survey questiosnnairu research fairly closely upcn Hcward

'
Becker €t. al.’s University of Kansas study (cp. cit.), and came tc stme
r~ther similar ccnelusions. In a nutshell, he found that amongst arts
ard sci.nce undergradu;te; at the University cf Calgary ther. exists a
dominant Student perspective characterized by a major emphasis upon the
achicvement of g cd gradcs (rather than learning per se), and a c.rrespcndirn
cmphagis upon patterns of behaviour which are appropriate to the attain-
ment cf this credentiz2list goal. Thus, Calgary uﬂdorgraduates’ genaral
intericei_n with faculty can be characterizad as "low risk” bcehavicur:
thoy tend tc be polite ¢nd reserved in class, to UHdeftake actions
which will make them agreeable to the instructors (but not to become very
fricndly which tends to be perceived as "cheating”), and to withdraw,
risk of failure or

when tisy can, from courses in which there was a high

a I»w grade (Meyers, passim). In shcrt, in contrast to the humanistic
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model of the university as & pihce where studants may become decply
involved in thalr surrounding academic and social cnvironment, the Meyers

study provides a somewhat depressing dese of socla’ reality: "... I did

not get the idea”, he notes, mehat students had plans for development

beyond career matching and maintaining a low risk, conveni&nt undergraduatce

experience” (op. cit.: 327). And again, *The long term goals of the

student, in addition to career preparation, are undertaken in tandem with

non-acadsmic goals -- particularly a conformity to behaviour of typical

middle-class norms such a9 maintaining pleasant relations, and seeking

jow-risk ventures. Students also seek a balance,~bi at least a private

side of life, that may have very little to do with being a student. The

desire to have this, for the majority of students, suggests that the

academic life 1s not engaging in either time or energy, nor dc the non-

academic activities of the university seem lmportant experiences” (op. cit.:

-t

324) .

The evidence from Meyers' study that university students find various

academic strategies to cope with their work is supported by Oswald Hall

and Richard Carlton's small-scale survey of high school students going <n

to university in the Ontario community of nplberttown” (1977). These

authors found, for example, that the gtudents whom they interviowed at

nalberttown University” discovered a2 system of shortcuts and devices

which they used to reduc< thg amount of reading and writing they undertook

(for example, they "borrowed” other students' Ieports and rarely bothered

teo proof-read papcrs) so that » .. in the tug-of-war that goes on between

them and the instructors they secm to have more success in retaining the

standards of the sacondary school than the Ynstructors have in implementfng

the cfficlal standards of the university” (Hall and Carlton: 240-241) .

More generally, although students have presﬁmablg always found ways of
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coplng with hecvy workloads, one is bound to wonder whether the apparent
lack of intellectual stimulation which many students assoclate with the
university experience may not be related, 1n part, to the high school
grade inflation which has tended to occur since the late 1960's (and

which presumably has allowed numbers of not-so-bright students into the
university system), and also to changes in academic req. rements and
expectations within the universities and colleges themselves. On the
inpact of high school grade inflation, the four volume study by J.T. Davis

and others of Factors Influencing Student Enrelment, Performance and

Experience at York University (1977) provides evidence that there has been

a steady ducline in the ability of York University undergraduates who have
attained over 70 per cent in their Grade 13 matriculation scores to achieve
grades of 'B' or higher in their university coursaes (Volume 4, passim) .

On the impact of changing academic requirements and expectations within
the university, both Meyers' Calgary study and the York study make
reference to a tendency towards more liberal grading of students by
university staff (and that despite the perceived decline in the academic
abilitias of the York students) and this tendency should, perhaps, be

seen as one aspect of the phenomenon that University of Toronto
sociologist John Lee has referred to as "failgsafe education” (1976).
Foilsafe education is characterized by institutional attempts to eliminate
failure from the educational carecr -- by low university entrance regquire~
ments, a plethora of non-compulsory coursas, allowance for last-minutc
withirawal of failing students from coursss, and course re-enrolment in
order to attain a higher grade -- and also by "cheating” as a common
student activity. ;;r example, Lee suggests that the writing of an
1dentical paper for two or three courses is common amongst university

students (op. cit.: 44), and Meyers' survey indicates that a largq

2
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proportion of the arts and science undergraduatos at the University of
Calgary did not, in actuality, regard this action of "doubling" as
cheatiny (op. cit.: 238).

Thus, the fuw studies of the academic strategies which occur amongst
university and collcge students in the English-language uariversities do
throw some light on one major aspect of campus lif=. However, 1t would
now be valuable to undertake one or more relatively large-scale resvarch
projects which compare, for example, student cttitudes and behaviour and
patterns of faculty-student interaction, in a‘variety of contrasting

institutioncl scttings. -More specifically, large-scale commuter univer=
sities Such as York or Calgary do -- as the earliericomment from Meyers'

study indicates -~ tend to be characterized by ther}elitively low parti-

cipation of their students in social 1ctivities on campus (for evidence

of low student participation in social activities at York, see Jansen, i
1972). And again, one of the major findings of most freshmen/senior
attitude studies is that student attitude change at university tends to
be lower at commuter univcrsities than‘at yniversitles with large numbers

~f students living 1in residence (Harvey and Lennards, 92;‘££E;; 54) .

These findings sugg:cst that studies of the commuter universities shculd

be matched cr piirzd with studies cf those universities such as Queen's

or Trent which, within the physical envircnment of the small city setting,

hiv. su*-rantial numbers of their students living in. Harvey and Lennards

are, 1s 1 have suggested, probably correct in arguing that substantial

variations betwzen the student clientels of diffcrent uyniversities are

fir less in Canad:s than in the United States: but one assumes, nevertheless,

that some variations do indeced exist.

One fin~l wcrd on another issue which the literature or studaent

activities has brought to my attention: namely, the existence of the

4!)
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| hig* level of student part- ime employment during term time and its impact

upon academic performance. In the Post-Secondary Student Survey cf 1974-
: 1975 1t wzs found that 28 per cent of full-time students were ehgaged 1n
part-time employment activities during term vime (op. Sit.: 54), and in
the Davis et. al. survey of full-time students at York University, 53 per
cent of the undergraduate respondents from the Arts Faculty stated that
they held part- .me jobs during term time (volume 3: 31-34). It 1s
difficult ﬁﬁow\yhether the majority of the students who take parc~time
jobs during the academic year are motivated primarily by financial
considerations cr, rathcr, whether they work because of a desire, at
least 1in the case af o” ‘=campus employment, to remove the;selves from
the 'Ivory Tower' of the campus in order to exp.I1ence th. world vutsidc
(an explanation which would be in line with Meyers' comments about thelr
"private sidv of life"). Ir any event, it would clearly be interesting
t~ look further into this phenom:non of part-time emplci—-nt, and seck
t- understand the motivations behind it. By the same token, whilst 2
ro.. t American review of saveral Surveys on student employment indicates
that :c does not adversely affect college grade point averages, there 1is
some U.5. ovidence that off-campus jobs, especially 1f engaged in for
twenty hours a week or more, 4o have & negative impact on students’
persistence in their progrimmes (Hood and Maplethorpe, 1980: 68).

similarlu, in the York survey, & substantial minor:ity of the respondents

h.lding part-tim: ‘obs claimed that part-time employment had a "very
negative effect” on their schoolwork, and 65 per cent mentioned 3ome Vi

negative effect (Volume 3: 31-32).

IV. The Academic Professlon

A8 much cf ouxr provious discussion has indicated, university-based

scciclogists in English Capada do not seow very eager to look within their
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own backyards. This is evident in the case of research on higher
education organizations and student sub-cultures, and patently apparent

in the neglected research field of higher education as & profassion.

It is true that organizational research may incorporate research on
the rcles of academics within universities ana colleges -- for example,
the strain between professicnal and bureaucratic orientaticns, and the
t-nsion common tu the roles of professional people in complzx crqanizations
-- and, indeed, the cited study by R.S. Pannu (op. cit.) is closely c-ncerned
with this theme. However, such basic lines of sociological research as the
career patterns Of academics, their status and styles of life, their
teaching and research orientations, their political persuasic- :, the'r
attitudes toward post-secondary expansion or contraction: none Of theSc
have, with the notable exception of the 1ssue of job mobility cppurtunities,

received any significant attention from the sociolcgical community.

Much of what is known about the Canadian professoriate was summed up
1n a twenty-page paper which Janet Scarfe and Edward Sheffield published
in 1977 (in Altbach, 1977). This paper pcints to the existence of a
1imited number _f studies on such themes as the proportionate under-
representation >f women In university posts (and particularly at the top) .
the contr.versy over the "ranadianization” of the professcricte, tne
extent of the 1nyulvement of professors in political matters and, prcbably
m~st significant of all, the aging .f university and cullege faculties as

a resuit of the stabiliz-ticon in hiring. However, since the Scarfe-

"

choffield paper was published, Max von Zur-Muehiéh (1979 and 1980) has
provided some useful statistical insights into the thlications cf the
changing age-structure of the Canadian academic community for such

matters as rates °f promotion a.d the future viability of academic

ERIC 1.2
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pension plans. In a mre sociological vein, Linda Noffat has studied
occupational mcbility amongst Ontario university teachers through the

use of large-scale questionnaire survey techrniques (15980).

. In my viaw, Mcffat's research represants probably the first majcr
attempt by a scciologist in English Canada to take a hard empiricil look
at a major aspect of academic life during & period of economic retrench-
ment. Her survey which consisted of a gquestionnaire sent out to 1 large
stratified semple of faculty msmbers who had eilther left, or entered,
full-term empioyment in an Ontario university‘during the years 1974 and
1975, reveals that occupational mobility witEZEhe Ontaric university
system is far from being static; but that,Jnonetheless, a high prc..rtion
of the muvement of university teachers is concentrated at the bottom of

the system (hence the title of her report Rocm at the Bottom) as new

Ph.D.'s are offered a saries of shcrt-tern non-tenure stream appeintments
beyond which they cannot proqress (op. cit.: 190-191). 7This featuras o5F
academic life, well-known t. thosSe of us who are Substantially ehigag™" in
departmental] administration as being a major cause of low morale and

high anxiety amongst junior colleagues, 1s a de;fe8$ing conseguence both
of limited movement at the tup and of the tendency for the universities to
try tc ease their econcmic ills through the creation of a pool of short-
term contract labour. It means, in essence, that "an academic caree?&\nc
longer <xists “or many young scholars théugh "a job" moght. Ironicall;k
however, it would :pnear from Moffat's study thac even "a job" at the
bottom of the ec~demic hierarchy is relatively less accessible for
Canadian-trained Ph.D.'s than those with foreign doctorates. Thus, in
summirizing some of her research conciusions, Moffat observes that

* .. holders of foreign degrees are more l1i’2ly to be given permanent

contracts in Ontario universities than are holders of Canadian degrecs
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except Toronto degrees and ... Canadian origins confer no advantage to the
incumbont, aeven when he or she holds a foreigﬁ degree. If Canadian Ph.D.'s
were not evaluated so negetively there would be no shortagz of jobs" (op.
cit.: 187). In her view, despite the recent official emphasis upon the
hiring of Canadians, the "vld boy" personal hiring networks between

Canadian and foreign universities still persist.

Clearly, the aging of the Canadian professoriate, the creation f 3
pool of "academic circuit riders” at the bottam of the system, the obvious
decline in the morale >f many university and bollege teachegé during the
current relative herd times; al. t.uese tcpics would constitute major
research areas for the sociologiit. FP.ssibly what we require is Somevne
with the combined akilicles of A.H. Halsey énd Martin Trow to undertake

a study of Canadian zcademics whrch would correspond to the monum. al

sociolugical study, The Britich Academics, which these two scholars co-

authored and published in 1971. However, when Halsey and Trow began to
think about their boock in 1963, they were interusted to learn how
academics irf Bri*iin might adap® themselves and their Institutions to a
~eriod of expar..on ard tedefiniticn of higher educatiocn (Halscy and
Trow, op. cit.: 25). If we were to change the word "expansion” to

"contraction” in nrder to fit the mcod of *“e 1980's, this quesiicn

v uld mak. a good scartfng point for Canadian research.

V. Concluding Remarks

Despite the substantial length of this overview, I am aware of a
Y
number of important topics in the suciology of higher education which
have received some attention from Anglophone sociclog?sts but which have
\

*
not been given serious consideration here. One such toplc is the contro-

vaersici fleld of bhigher education and Canadianization, including the

/
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Another 1s the universities and

various responses to the Symons Report.

colleges' social role in the field of adult and continuing education which,
~although the subject ,[; some sociological research (including my own study
in Ontario, op. cit.), #till orfers much scope for Sociological investi-
gation. A third important field lies in the interlinkage Datween race,
ethnicity and participation in higker education ~-- an interlinkage which
has featured prominently in the Amcrican 1iteratgre, but which (with the
possible exception of the Anglophone-Francopbone division) has received
rather limited attention from social scientists in English Canada.
Howq\vor, on this latter theme, one should certainly make passing aum
of tdl!o of the published background studies prepared by the Commission on
Post-Secondary Education in Ontario, one of which dealt with the post-
secondary educational opportunities of the Ontario FPrancophone popu.{ation
(D'Costa, 1971) and the other with the post-secondary opportunities of
the Ontario Indian population (Bnvironics Research Group, 1971). Further-
more, we have some evidence from the York University survey to the effect
that between 1969 and 1976 there was & very substantial proportionate
increase in thc numbers of Cenadian students of nan-british ethnic

origin -- and particularly of non-Buropean origin -~ entaring Yqrk

(Davis, Velume 3: 3-4). This finding suggests that, u:ithe large
metropolitan centres, the uriversities are increasingly becoming the
route through which the first and second generation non-British immigrants
of the past three decades are attempting to move into the dpper levels of

Canadian occupational and class structure.

In a parting shot, let me attempt to offer a number of reasons why,
with *he exception of the field of higher education and stratification,

Engl-sh language sociological research on higher education in this

“" country 18 not very advanced. One reason is probably that the cntrencn-

15
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ment of sociology in the Canadian universities only took place after the
Second World war, and by the time that there was a substantial body of
sociologists employed within English Canadian institutions of higher
learning -- that is, by tge late 1960's == the universities and colleges
werc already losing their erstwhile high profile with governments and
publics, and did not appear to offer the same opportunities for rescarch,
nor the research dollars, as such trendy Canadian themes as ethnic
relations, nulticulturalism and mor:s recently, social gerontology.
Another, more general, reason is that Canadian'sociological research
on higher education is subject to the same limitations on institutional
and financial support which exist here for any kind of research on
higher education: for example, with the possig}c exception of the
A.U.C.C., there are a lack of supporting orga;izations equivalent to
the College Entrance é;amination Board, The Ford Foundation and The
Carnegic Foundation, all of which have played vital roles In the sponsor-
ship of Amcrican research in the field. Third, thers is the old bugbear
of provincial control of education which, bacausv of the nature of pro-
vincial government funding for «ducationsl rescarch, tends to encouragc
some research within provinces, but not much between them. Finally, as
some of my earlier camments indicate, I do not think that ..any Canadian
soclologists consider the institutions with which most of them work to
be appropriate -- or 'safia' == topics for study. Furthermors, since it
is very rzre for them to have received a specific graduate education 1n
the “sociology of higher eaucation” field, or to have worked in a setting
where groups of sociologists devote their time to higher aducation research,
it n. ;ht be said that many of them do not have a "mental set"” which
inclines them to work In the field.

R.M. Pike

Queen's University
16 April 198l
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Footnotes f
Thus, the review does not include reference to English-language
studies of higher education in Quebec unle:s these are part of
a national study.

This suspicion is reasonably founded upon the fact that sociologists.
in Quebec are far mcre likely than those in English Canada to be
employed by govermment: for example, in 1969, 23 per cent of Franco-
phone sociologists belonging to the Canadian Sociology and Anthropology
Association reported amployment by government comparcd with only

3 per cent of Anglophone sociologists (Forcese and Richer, 1975: 461) .
Differences between sociology and sociologists in Quebec and English
Canada are wall reviewed in the Porcese and Richer paper.

Parts of this section constitute a modified version of some observations
containei in my recent paper "Education, "lass and Power in Canada"
(1980) .

The social class categories referred to here are based upon the

Blishen occupational scalq. Students whose fathers are employed

mainly in professional and managerial occupations are classified by
Porter et. al. as "high social class" or "high socio-economic status";
thos. whose fathers are socond level managerial, lower paid professionals,
salasmen, skillod workers, etc., are classified as "medium social class”
or "medium socio-economic status”; those whose fathers arc semi-skilled
and unskilled manual workers and farmers are classified as "low socicl
class” or "low socio-economic status' (Porter, 1979: 32-33). The
Blishen occupational scale correlates highly with income level and
occupational prestige.

Their studies tend to stress the importance of family influence in
helping to form young people‘s educational aspirations and expectations.

Also very relevant are the three surveys of public attitudes toward
education in Ontario carried out in 1978, 1979 and 1980 by

D.N. Livingstone and D.J. Hart of the Ontario Institute for Studies
in Bducation. For example, the most recent of these studies indicates
that the vast majority of the respondents would like to see total
ecucational expendituras at least keep up with inflation, and that
there may have been some decline over time in the numbers of Ontario
residents opposed to any increasas ‘at all in educational spending
(Livingstone and Hart, 1980: 11)._ /However, a high proportion of
respondents -- 58 pr cent of the total, but only 42 per cent of
those with university qualifications -- would like to sce the Ontaric
universities bocome "more job-related” than they are at present (op.
cit.: 31).

~hg g@xample is mine, not Hartmann's.
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